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All Expl.au.tioa of tbe Subject and 
Coacluaieu Reached. through hterriewa 
Throughout six y•ra aa a supervisor 1D. an IJlglisa curriculu 
in Grades 7-12, 11bere I have oillerved thirty teachers each year 
adY&aciJag couwaicatioa aldlla 1a cl.assroou, a tbogpt--or queatioa--
haa recurrecl like an ache soae11bere 1a the io<ly. The question, never 
answered ani rarely treated, 1l&a beea, "Of what benefit lfill tAis 
study 'M to these childreD ill life, particularly 1D. aciul t life?" 
Attendance at six coueCiltift coavu.tiou of tbe National Collllcil of 
Teachers of English baa aot produced ncb 1a the ay of allena tion of 
the diacoaf'ort. lei tAer llave four coaTentioa experiqces as a progzaa 
partioipmt 1 Jt1'0gr&U 11bich bave dealt 1f1 tb wr1 t1Jlg essays ( t'ld.ce) • 
duties of a clepartaeat oU.irpersoa, &Del a session for supervisors aad. 
coozdi.Dators. ID fact, tbe au'bject of adult a.eeds h&a never 'bea 
tr.tecl ill those experi•cea. luch baa been said of "relevance" 1D. 
recent ;years, ao auch 1a fact tbat the 110rd 'br1.llga kDo'ld.Bg aailes to 
the faces of teachers. "Relevance• &1-.ya baa •••ed to aeaa Mteriala 
of llip-aotivation, verr auch related or sillilar to the teea-apr•a 
life a.nd iaterests, lfi.th T8'1:J little substance to thrust the teen-ager 
out of his or aer proviDcial world into aoaetbillg broader and. closer 
to what is defiaed as educatioa. 
I have often wor.adered 11hy articles whicA have appeared ia such 
reapected P'tblicatiou aa The i!gllsa JouruJ. or the .,re tready 
Media aad Methods have never •••eel to touch the source where the 
---- --------
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uawer would aeea aost llkely to lie • the ad.ul t world itself. As a 
supervisor. I have received a nuaber of telepbone calla eacb. year 
froa pareata either ia ~iae or oritioiaa of soae aspect of 
currioul1lll--or at tiaas froa uother aou-ce. an •ployer either happy 
or disuyed 'b1 the l.anguage skills or lack of such skills 1.D aoae 
recently acquired. •ployee. Tl:lese ezperieaces may U.ve been partly 
responsible for this u:yeatigation. 
The school district ill llb1ch I aa aployed is considered a 
leader 1D the current eclucational. trencl of Career lducation, a concept 
frectuently cU.acuased and. jwst as frequently aisund.erstood, Usually a 
scaool eli strict is couid.ered a leader 1a a particular educa tiouJ. 
endeaver if it ha.s beeA rather pnerouly fiu.aced b1 the federal 
sowruent to carry o'Rt a deaigaated project. Fecleral fuAda allow 
for extended coatracta for t-.cbera • and ia oae suaaer, one hwaclred. 
twenty-five teacaera ill the clistrict in llh1cm I aa aployed participated 
in a federally tuad.ecl p:rograa in career llcilucation, I aa one of that 
group, 
In that auaer of 1973. I began a dialogue with a broad mage of 
adults a'bo•t tlleir experiences ud their suggestions rega.rdiag the 
teachia& a.ad atucly of tae Laaguap Arts, So 1nterest1Bg and infor.atiye 
nre ay conyersations that I sooa developed thea i..Dto taped interYiewa, 
I have coatiaued the acti Y1 ty for •re tbaD a year. With the aucb 
plbl1cised C&reer Bclucatioa as a coayersatioal beginniag, I have 
aoupt to interview as IIAD.Y people as I coulcl froa as bJ:oa4 a scope 
v 
of experiences ancl eaployaent as possible. I •s careful to balance 
the nuber of aa iaterviewed w1 ta the nu'ber of woaen interviewed. 
Of 11&117 tattems 1dlich developed, one I q,uicklr noticed waa tAe 
willingaesa, ~Wen eathusia.sa, of adults to gin an evening of their 
tiae to the coapletion of at least a one-hour taping. I -.a never 
refuecl. I aa convinced that adults an eager to talk about their 
educational experiencea. 
It also aeeaed iaportaat to select people of different ages, 
the yougeat tweatr-two and the oldest aixt7-one. I paid attention 
also to i.Jlcllld.ing differtmt "Rlka of life" 'by aea.na of iaterrlen 
with people troa busineas, agriculture, industry, the professions, 
and eva tae ueaployed. Yet another cleterai.IUu:lt for interviewi.nc 
1IU lnel of fo~l education, thua I cond11cted interviews Witb 
people 11ho bad dropped out of ao.bool after aeyenth grade to people 
with thirty hours 'beyortd a Master•a Degree or With degrees in law. 
Fro• this 'ld.de collection of taped illterrlews, I bave studied 
five which ae• to au.bsuae uat of the answers I receivecl. The fiTe, 
lddch I b&Ye writtea into profiles (I was influenced to write ia this 
fora f:toa read1ag !!'!! New Yorker u.gaziDe), ae• to sweep tAe eatire 
population of people I interrieveel. They iaclucle the seventh-grade 
dropout and the IIA+.30 ua•plo;yaat statistic. They represeat biiSilleas, 
ind:utry, agriculture, the professions, and uneaployaeat--career 
fields Which eacoapass all or aost of the possibilities of eaployaent 
1B central Io•. 
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The follo1fiAg six questions were asked. at soae tiae in each of 
the i.Jlten1.en. Couid.era.ble conversation of a probirlg or follow-up 
aature led to and from each question. 
1. What co-waication skills--llriting, reading, speaJd.ag, 
listeming, o bse:rving--are aost essential or advantageous 
to yov. in the work tAa.t you do? 
2. What did. you atud.y in English in Grades 7 through 12 that 
is of aost beAefi t to you now? 
J. What d.id. you study in English in those grades that is of 
least Da.nefi t to 1011 now or bas been of least benefit to 
you in life? 
4. What do yoll feel oqht to be included or stressed 1A English 
pmgraas, Grades 7 through 12, l:ased. on the needs or d.eu.nds 
tba t life bas presented for you? 
5. What couunication skills do you tend to see lacldng in 
society? 
6. Do yolt b&ve aay advice for teaohers of English in Grades 7 
through 12? 
Tr1 te though it is, tbe colloquialism "different strokes . for 
different folks" se•s to be one of the significant discoveries. 
All of the five profiles, representative of all those interviewed, 
show a need for a Y&riety of kinds of enco'IU'&geaent 1n learning 
language skills. The subjects frequently refer to teachers who 
"encouraged" thea. 
Of equal significance is the revelation of a need for variety in 
English pmgraaa and within individual English cla.ssrooas. Had the 
five been in the saae cl.assrooa at one tiae, the point would be 
draaatically eaphasized. But the fact that they were in different 
classrooas at different tiaes u.kes the pzobability of a need for 
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variety in aethoda and approach even aore startling. 
Of aoae coincidence perhaps is the fact that the one of the 
five (Yin. DeGrado) whose language performance appears the aost 
deaanding--the harsh responsibility of labor-management negotiations--
has the least foru.l education. The one With the most foraal 
education (Jeff Saull) is uneaployed by his own choosing. However 
coincidental those facts •Y be, rare would have been the English 
teacher who would have ade that prediction when either of these two 
people 11as a student. Interesting also is that the faraer in the 
group is decidedly the "intellectual" among the five profiles1 in tact, 
he was the aost intellectual of all those interviewed. While certainly 
no conclusions can be drawn froa these interesting outcoaes, at least 
soae deaolition of stereotypes has been accoaplished. 
The subject of different needs can be explained in more detail. 
Both Viva DeGrado and Michael Knoll have auch to say about their 
seve11th-grade English teachers, but the two teachers they describe 
seea to contrast with one another sharply. Mrs. DeGrado's gratitude 
is expressed toward a huaanistic type of person with a keen sense of 
junior high psychology-1 Knoll's gxatitude is expressed toward a strict 
&Dd duanding teacher whose reputation frightened hia into profitable 
learning. Yet both claia the respective teacher was encouraging. Other 
contrasts are also evident. Delores Winter's developaent of 1angua.ge 
skills seeas to haw been of great benefit to her socially and therefore 
econoJiically in the business worlds Jeff Saull probably spoke a 
st&Dclard English (which Mrs. Winter bad to learn) before he took the 
----------------------
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English courses he describes; wt his knowledge of standard. English 
bas not been of significant benefit to bia econoaically. In fact, the 
posi tiona for llhicb be aow seeas aost qualified, teaching or joumallsa, 
do not pay nearly so ell as posi tiona in business generally do. 
With the exception of White's, the profiles sbow a strong 
opinion tbat listeniBg skills 1n society need iaproveaeat--at least 
all follr isolated that skill as one vbere teachers should definitely 
place aore eaJlhasis. Wbi te' s reco•enda tion for teachers is close to 
being opposite to an eapbasis on llsteni..Dg. He sees a strong need for 
an "extroverted couunication" directed toward the external forces in 
life, the they' s people often talk about. 
Soaewhat surprising also is that the fiTe, again representative 
of those interviewed., are quick to point out tbat observing is a vital 
or tbe 110st vi tal skill a 1 t is aentioned auch aore quickly and aore 
frequently 1n the illterriews than is either reading or writing. This 
eaphaais on observing creates discoafort 1n a conscientious English 
teacher. The realization of the need for instruction in observing 
aay wen. coae as a stabbing pain. Uninforaed indeed would be the 
person who thinks tbat 1n English claBBes skills in o bserring recei ye 
anything like equal attention to that paid soae fora of reading and 
writing. Eleaentary and college classes could be included with the 
classes i~ Grades 7-12, and it would aalte no difference. 
My investigation aakes a strong ease for individualized 
instruction, for a need for variety in materials, aetbod.s, and 
----------------
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peraoD&li ties of teachers. The dearuia for coDunica tion 1n the 
career world as well a.a in life appear to be .any. It would be aost 
ingeDuoua to suggest tbat this conclusion reveals something not 
considered before. The opinion that individualized iastraction 1n 
the Language Arts is necessary to fulfil.lBlent 1n adulthood is a 
couonly held one. But I aust say that my thesis is the first 
attempt I have seen 1n ay experience to prove that that couonly 
held aasuaption is true. 
---------··-·-----
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Jeff Smull 
Jeff Smull is unemployed, He looks upon himself as a child of 
the nineteen-sixties living realistically in the mid-seventies, He 
does not want to go to work and is not looking for work, 
In either the narrow sense of Career Education--possessing a 
salable skill at high school graduation--or in the broader definition 
of "one's career is one's life," Smull is indeed a fortunate man. He 
has been employed full-time as a reporter for a daily Iowa newspaper 
and was an assistant editor of an Iowa weekly. He has also been a 
teacher, having taught college courses while pursuing a Master's Degree 
in English at Vanderbilt. He has collected at least thirty hours 
of credit above a Master's Degree, But he does not want to teach, 
An "indigenous" romantic by self-description, he knows that he is 
among the six percent of the unemployed mentioned daily by the media . 
in watchful tones, He does not worry about that, Not motivated either 
by acquisition of material goods or by advancement in a career, Smull 
and his wife and child live on a "minimal income by other people's 
standards," His wife teaches in a program for the home-bound; he does 
housekeeping chores in their small apartment and helps with the care 
of a pre-school daughter, The remainder of his life is consumed by 
self-fulfillment, When he was employed, he felt that many aspects of 
his personality were "atrophying," were "lying fallow," and it 
bothered hill, He does write in private ways at times and is doing 
what he calls a "great deal" of reading, He intends to remain 
unemployed as long as he can possibly afford it. When he does go 
---- --- --- --------------··-------
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back to work, he hopes to be eaployed. in a way tba t will be 
all-coulllling, ia a va.y that will be so "enthralling" that he will 
not consider the aspect of fulfillment, a state of aind be never 
really achieved eveA when working up to eighty hours a week as a 
jow:nal1st. What a person is Mld.ng or what career he or she is iJl 
usuall;y baa no relationship to happinessa "What u.kes a person happy 
or unb&pp;yis all the tangential and peripheral things that inYolve 
his life," Salll.l insists. "The tact that a person is uld.ng $2,5,000 
a year does aot a-.n that he is either happy or unbapp;y. It baa 
nothilag to do w1 th the worth of a life or w1 th the happiness of an 
indiYid'U&l personality." In that capalille he states his satisfaction 
1fi th ueaployaent. 
Salll.l considers hiuelf t;ypical of people who caae to adolescence 
in the nineteen-sixties and achieved college age in that decade. He 
feels that today' s twenty-year-olds are considerably different froa 
hia, his sister &lllOag thea. A pre-aedical student, she is what 
Saull calla very career-orinted, very directed in pursuit of a single 
goal. Moat of his sister's frieada seea very auch like her, he adds. 
Sllul.l' a educatiou.l experiences ill the Language Arts aeea right 
for hia. "'l'umed on" to reading by a couple of English teachers while 
he ._. a student 1n a JliJaneapolis high school, wbat he reaeabers aost 
about his experiences 1n Grades 7-12 were those two teachers. They bad 
what Saull calls a qualitatiw approach to education, which he describes 
as one open to Y&riance, 11'1.lllng to adjust to special iaterests of 
stu4eats, aacl "not so judgaental" in leveling a personal criterion 
J 
of achievement against the student. Smull contrasts this approach 
with that which made up most of his secondary education, an approach 
based on quantitative results, week-by-week progress in a syllabus 
moving all students through a given body of material and a predetermined 
set of standards. He considers the quantitative approach "comfortable" 
both for teacher and student, an easy mark for the student who can 
smoothly play the teacher's game. He feels that most students prefer 
that approach because it does not present the kind of frustrating 
challenge that a qualitative approach requires. He became interested 
in Tolstoy while in eleventh grade, and his teacher encouraged him to 
read more of Tolstoy rather than moving on to other writers specified 
in the course. He did very little writing in high school, and what he 
did lacked challenge. Usually teachers were specific in what they 
wanted and how they wanted it, as far as writing assignments were 
concerned; and completing the assignments meant simply carrying out 
the authorized plan. He adm1. ts that he had an innate sense of 
language which made "assignment" writing in high school not at all 
difficult, simply dull and of little benefit in advancing his writing 
ability. It was a simple procedure but placed very little responsibility 
on the student. Challenge in writing came in college when assignments 
were less specific and far more open-ended in scope. Such assignments 
in English classes (he has never had a bona fide journalism course) 
are much closer to investigative reporting or writing in which the 
result may bear little resemblance to the original assignment. 
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Of little benefit in his adult life baa been the elaborate atud.;r 
of &1Jltax wb.ioh as aprin.kled tb1'ougb his second.ary education aad 
heavil;r required in hi a college-degree progra.u. .U though he ada1 ta 
little interest in the stucl7• aoae aliuation toward it, and 
leaa-tban-aabitioua application in syntactical aattere, Saull now 
considers these at11Cliea siapliatic 1n their approach to language. 
After having written for a living in sixty-to-eight7-hour weeks on 
a news:paper staff, he teela his "natural" abilitY" to coutruct 
sentences, which he pined throuch reading, served hia well. Aa far 
as he 0&11 tell, the sy:Rtactical stucl1es neYer sened. h1a at all. 
"Language is so intricate, so coaplex, and so subtle" that the idea 
ad:n.nced in syntactical studies that if you can ••tear sentences apart 
you 1f1.ll understand. a sophisticated use of language is a1slead1ng." 
All effective writing is pointed toward an identifiable audience, and 
one couiders effect at all tiaes. This consciousness of audience is 
far aore sophisticated tba.n syntactical studies ever aention, Saull 
said. 
SaW.l thinks he should have been required to write aore, both 
in second.ar;r education and college, 'btlt he rather thinks th& t soaething 
like "free writing" should be encouraged. DaUy writing in a jourD&l. 
aigbt coae close to his recouendatioll. Powers of observation need. to 
be iacreased 1n people 1n order for th• to write well. Soaehow, ays 
of teaching skills in observation aust be found. An7one who wr1 tea in 
an7 serious way aust have keen observation. Free writing aust be 
accoaplished 1f1.thout threat to the student, perhaps ideally "taught .. 
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by an empathetic instructor who writes himself. He believes writing 
based on observation should be stressed all through Grades 7-12, 
particularly and paradoxically in a culture which Smull believes 
to be very visually oriented (television), but a culture in which the 
young person's visual powers are numbed by over-stimulation. 
In society in general, Smull sees the skills of speaking-writing-
and-observing lacking. Most people really don't write much and 
probably don't need to, according to Smull, but communication on an 
aural-visual level in an effective way with another human being is a 
difficult and creative act, but usually essential to happiness. In a 
visual society, people do not seem to attach as much importance to 
interpersonal communication as their forebears attach to it. Just 
talking to another person is a very creative function if it's done 
well, and many people have become very lazy with their verbal faculties. 
Movies and television make this activity seem deceptively easy. One 
just sits there, and it happens to him. "You don't have to do anything; 
you don't even have to think about the message being delivered," in 
fact, it may be just entertaining. "Most people's lives are eaten up 
by this kind of communication," Smull believes. As a result, when 
people do talk they talk in cliches. 
Smull believes English teachers in Grades 7-12 must think of 
English as a mother subject, multifarious, and the key to success in 
all subjects. Some basis for going into the world and using the 
language in the way that he is going to have to use it must be provided 
the student. And the student's use will probably be very different 
------------------- ------
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from the use the English teacher makes of language, Very few students 
will become English teachers, It is not possible to predict what needs 
the student will have, but the only thing the teacher can do is vary 
the subject as much as is humanly possible with each student, following 
closely the student's interests and constantly watching for clues to 
that student's needs, A student will gain much more from reading 
Felson, if he's interested 1n Felson, than he will from reading Tolstoy 
or Faulkner, If exposure to a variety of wri tars can be made, so much 
the better, but a student should never be left with the impression that 
somehow he's lacking if he does not appreciate Faulkner, He may never 
need to appreciate him, The student's needs are his own. Teachers 
must learn that fact and try to remember it, They must operate 
within the concept that they have no idea what the student's needs in 
language will be ten years from now, Remembering this reality, teachers 
may become more alert to the student's current needs in language and 
less concerned with the fact that the student completed a sampling of 
works by the world's great writers, An identification of the student's 
current needs 1n language may be some clue as to what his needs will be 
ten or twenty years hence, 
Smull's advice to English teachers seems to have been the right 
"advice" for him, The teachers who allowed him to pursue Tolstoy 
at the "neglect" of other assignments might be happy to hear that he 
is deliberately unemployed in order that he may continue his pursuit 
of personal interests, reading among them, But fortunately or 
unfortunately, the Minneapolis high school English teacher probably 
1 
will never know that. Saul.l would say tba.t that teacher was alert 
to hia needs in l&rlguage at the tiae. .Apparently his needs haft 
not cban.ged. auch ill the ten years that bave passed.. 
Smull is coapeteat in all coaunicatioa skills. He bas been 
coapeteat at the bard llae of perforu.nce 1n eaployaent. Although 
he took no joli%'D&l1aa courses in either high scl:lool or college, be 
couiders tbe converaioa froa English teacher to nenpaper reporter 
a very ainor cbaJ.l.eage, possibly because he always waated. to write, 
he aever waated to teach, and. will not be eaployed at either 1n the 
future. Of future •PloJilent possi blli ties, when they become 
lii'I&Voida.ble, Saull aiaply hopes for soaething tb&t can oapt.ure his 
interest totally ud consuae lU.s working hours. He oace tel t such an 
interest in poll tics, but his work in politics was aot a sala.r1ecl 
positioa. He has very auch disliked the cross-ties of gnlt he 
experienced duriag his eaployaent.-versus-personal-desires rears. He 
baa BO goals. He likes being un•ployed.. He can withstand the 
preasures of society, the phoae calls from previous eaployers, the 
cllppiDgs of job advertiseaents he receives f'roa his iB-lalfB, tbe 
COJIIIOB assuaption expressed by acqua1Jlta.nces that he surely vi.ll soon 
be goiag back to work. He has learned to answer the co•ent, "I 
su:ppose 70U '11 be going 'tack to 110rk one of these days," w1 th a 
casual, "I bope not." He th1nks he is satisfied and happy. He •Y 
even be approaching llbat Charles Reich tried to describe aa a 
Consoiousaesa III. 
8 
John White 
He reads at least ten magazines regularly. He staye out of 
bookstores because of what he considers an alcoholic-like weakness 
to make purchases in them. Not yet thirty, he was nine years old 
and an avid reader when the family got its first television set, the 
saae year they installed a flush toilet. Writing is an entertaining 
mental activity for him as well as a frequent necessity in his work. 
He does not reaem'ber learning either skill and cannot clearly recall 
when he could not do either one. He does recall his mother's reaction 
when he read his first comic book. She was pleased. School came 
soaetime after that. He can recall virtually no writing assignments 
or requirements in his school years of Grades 7-12. His writing, he 
feels, has always been a "sort of plagiarisa of all the wr1 ters" he 
has read. John White is a farmer. 
A graduate of Iowa State University w1 th a lll&jor in history and 
graduate work in historical methods, White attended three high schools 
during a reorganization process comaon in rural Iowa fifteen years 
ago. He recalls little in the way of Language Arts study in any one of 
the three. He does recall keeping an "English notebook," but his 
memory of the nature of the content he poured into it is dill. What 
he can recall of English classes consisted of picking out the accepted 
choice of usage froa two or three possibilities. He remembers doing 
that regularly and at one time was proficient in distinguishing the 
accurate use of who and whom. It never became a part of his natural 
9 
expression although he claias he could use either pronoun accurately 
today if he "would. just tb1nk a Jlinute," 
The coaunication skills White couid.ers 110st iaportant for 
a f&l.'ller are rea.cliJag and. obaervil!lg. Bxcept for radio prograu seld.oa 
listened to in their entirety, the faraer has no •:r to learn in his 
field. except b,y read1ng, Information about aev herbicides, aew 
processes of raisiAg crops, availability of drugs to coal:&t 
diseases iD a.niu.ls--&11 reach the faraer•s coasciouaness througb 
tara ~~&g&zines, Vhite iDsists, A'Ay other aeana of Imovledge would. 
be through observiag, atching what &Dother faraer does, inspectiag 
a herbicide plet, or observiBg aew aa.ohiaes in action at state and. 
county fairs, Vri ting, he feels, is becoaing increas1Jl8l:r iaport&llt 
for the JIOd.era faraer as aore pera1 ts, 1a0re d.ea.ling 111. th regula tory 
bodies iecoaes aecesaar:r. Recently he w:rote a letter to the state 
reaouroes coaai ttee askiag for pera1ssion to "do aoae work w1 th the 
river" that runs through the faaily fara, He regularly coapoaes 
lettera Rile 4riving a tractor, letters both of a business or 
politioal aature and letters to friends who write stiaulatiJlg 
respoues. He feels his writing still is very little more than 8Jl 
absorbing of pbraaiag, the "oxderillg of word.a" of autaors he has read. 
"Maybe aen I was six or swen, I read a sentence that as pbrasad 
soae ay aDd now 11hea I coae across that situation, I phrase it in 
tbat order unceuciously." Two college teachers taught h1.a to iaprove 
his writing by attacking his word.iaeaa and by insisting on clarity 
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through accurate pl&c•ent of antecedents. They ll&de bill realize 
that his writing -.. not al•:rs cl-.r to soaeone who •s not thinldllft 
the 8&1le ay he -.., the "anteoeclenta just weren't there." He 
followed their adrlce and soon beC&IIe an ed1. tor of a depa.:rtaent 
nenpa.per and a helper in the correction of history exaas. The 
teachers also helped hill ill organiziq his writinga "sitting down a.nd 
aa)'ing this is llbat I 11a11t to say, aayiag it, and SliMing it up." He 
wondered. why he bad not learned organization before. It seeaed 
o b'f'iows to h1a once it was pointed out and for a tiae be wondered if 
he as siaply "dub" to bave been around. at least twenty years 
Without realizillg that there •s a structural pa.ttem to writing. 
His owral.l illstruotion in wr1. ting appears to have consisted of 
co•ents wr1 ttu on papers aad a few sessiona w1 th a teacher on a 
one-to-one lila.ais. His e:xaa-cor.recting experience convinced hia tba t 
college students were "by and large Jll"&Otically illiterate--or at 
least they couldn't write.•• His reading of exaaina.tions did not 
include correcting errors ill aecbanics ("it would have taken us 
forever if we had corrected spelliDg" ), but the greatest source of 
aaueaent to Vh1 te as the lack of coatent and substance in the exau. 
He read papers which said literally, "Gosh, Gee Whiz, the Roan Eapire 
lntllt to pot. Because the eaperors did.n • t g1 ye a dum." The students 
had lu.rned that the Roan Eapire flourished ud declined but were 
unable to speculate uoh less reason as to why this historical 
situation occurred. Mally of thea were siaply unable to express 
anyihing historically significant 1n written fora, he said. 
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White attributes all his fluency in language to his lifelong 
reading activities, he rarely uses a dictionary except when he reads 
in French. Rarely does he come across an English word which he 
doesn't understand. Yet he has never studied words in vocabulary 
drills. 
He sees a great need in society for a kind of "extroverted 
communication," a bolstering of the individual ego to cope with the 
they, whatever or whoever that isa big government, big business, the 
many they•s that people refer to as the cause of their difficulties, 
what might be called the external forces in life. Inability to 
communicate aggressively with elusive forces either through speaking 
or writing causes people to live victimlike existences, or at least 
it c·reates personalities which burn with resentment but are incapable 
of releasing it through such a simple means as a letter to a 
Congressman. He thinks that classroom exercises should be created 
in which the teacher plays a devil's advocate role and forces the 
student(s) to combat resistance in discussion, making the obstacles 
as formidable as the student can possibly continue to confront. 
For himself, White considers speaking before an audience of 
two hundred people nothing more than having something to say, getting 
up and saying it in simple ways so that every person in the audience 
can understand the message. If visual aids are helpful in conveying 
the message, they should be used. He sees no need to develop his 
speaking ability beyond that point. He had no speech courses in 
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Grades 7-12 but took the required course at Iowa State, The require-
ments in the course were predictable and perfunctory and of little 
benefit to him, 
White feels that the skills of reading and writing will aever be 
obsolete and discounts reports he has. heard that they will be replaced 
almost totally by audiovisual means of colllllunication, Only if one 
seeks mass reception should he submit himself to the visual media, 
White believes, He also thinks that one becomes a member of a 
llinority whenever he "joins" an occupational group, and significant 
information for any minority group can be obtained only through 
rea.ding, Information for the farmer, for example, must be gained 
through reading farm magazines, the mass media simply do not address 
the farmer in any way other than with incidental bits of information 
such as weather forecasts or crop-report estimates, Anything specific--
information or knowledge--in any quantity as to be of significance 
must come from published materials, The same would be true he thinks 
if one were interested in racing motorcycles, Any significant 
information about the activity would have to come from reading, 
Listening is not as commanding or involving as reading, which will 
probably never make the cassette tape as popular or convenient as the 
book, 
White's educational needs and experiences seem very complementary, 
He makes it clear that he has a strong need for at least three of the 
communication skills• reading, writing, and observing and some need 
----------------------~---~ ~~--~-
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for speaking and listening. He does not perceive conventional speaking 
and listening as a directed part of one's schoolingr the idea doesn't 
seem to register on him, probably because it has always been such a 
natural part of his life. "Speaking out" in groups or confronting 
external forces in life he considers another matter. 
He never planned to be a farmer. He thought about it when he 
was young but considered it nothing more than a "fantasy most farm 
boys have." He attended college because he was interested in learning, 
particularly history. He entered military service following grad.ua. tion 
even though he had been something of a war protester during college 
days. He enlisted as a medic because he didn't want "anyone to tell 
me I had to shoot anyone else." He served as a medic in Viet Nam and 
flew regularly in a helicopter there. More than anything else, the 
experience stimulated an interest in the history and culture of 
Asian people, an interest he follows consistently through paperback 
after paperback. His farm dwelling resembles a small book store. 
Active in politics, he usually prefaces or supports a point with some 
explanation from history or allusion to a cultural phenomenon. 
Currently he is serving in a resource capacity for a ma.n who is running 
for office in the Iowa legislature. 
White attended graduate school two quarters merely because he 
received some money from the government to do so--and it allowed him 
to follow his favorite activity, the study of history. He does not 
11ailt to be a professional historian. A farm which adjoins his 
parents' farm was for sale two years ago, and White bought it with 
14 
money saved from his military experience and with a loan based on 
family respect in the area. Increased farJR prices and his curiosity 
in experimental f&rJRing have made it a highly productive if not 
lucrative venture. Already the land has appreciated considerably. 
He feels that he will live on the fa.rm "at least three or four more 
years," After that, the farm purchase will be stabilized, and he will 
be free to do other things if he likes. He thinks he probably will do 
something else, but he does not have any specific plans as to what, 
Single, not yet thirty, and soon-to-be financially independent, he 
should be able to explore many alternatives in living. 
It appears that his educational experiences in the Language Arts 
allowed him the freedom of development to which he has been accustomed 
most of his life. If they lacked direction (he can remember little of 
the study of Language Arts in Grades 7-12), at the same tillle they were 
not a discouraging or obstructing force 1n any way. For one who could 
read before he attended school, it would be ha.J:d to imagine how 
classroom experiences could have been a block, He seems a perfect 
example of one vho learns both in school or in spite of it. Apparently 
teachers always recognized his language ability and allowed him plenty 
of room to operate in it. He expresses no resentment for any of his 
school experiences and occasionally suggests gratitude for some of 
them, He doesn't know how he learned to read or how he was selected 
to evaluate history e:xaainations for three years as an undergraduate, 
Such experiences seem as natural to him as life itself. Living is 
learning, he says. 
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Michael Knoll 
Michael Knoll was a personable athlete all through school. He 
even remembers defending Biff Loman in a discussion of Death of ! 
Salesman when he was in eleventh grade, Five years out of high school, 
he says he has modified his ideas about athletics considerably, He 
considers his greatest success in his secondary school days was in 
athletics. He was a "nice boy'' by everyone's standards; he was 
impeccably groomed even when slovenliness became fashionable, and 
adults responded particularly well to him, He was polite, good-looking, 
and consideratea attributes that usually lead to success in an Iowa 
high school, 
His athletic success was erratic after high school. In fact, 
he had pretty auch put athletics into his past when he enrolled at 
the University of Iowa the fall after high school graduation. He 
wanted to study law. He had always thought he wanted to study law. 
Lawyers seemed to be respected people who had good jobs. The year 
ended on a hectic notea the bombing of Cambodia sent students out of 
classrooms into peace marches, semester tests were cancelled, and he 
left Iowa City in early May "turned off" and disgusted. The school 
was too liberal for his tastes, It appeared to him that almost 
everyone there was "trying to find himself." 
The desire to compete in athletics returned, He had been a 
four-sport letteraan in high school, and he had very much missed 
participation in athletics during his year at the university. He 
decided to discuss the matter with some of his high school coaches. 
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The ooaohes pointed out the fine athletic program at Wartburg 
College at Waverly. It was also a conservative school, a church 
school, and it seemed muoh more to his liking than his experience 
at the University of Iowa had been. A Wartburg representative visited 
him and assured him that he would receive a football scholarship 
eventually if he attended school there. That fall he enrolled at 
Wartburg, The athletic factor was the strongest influence in his 
decision, A Catholic, Knoll had few other reasons for attending a 
Lutheran school, 
While he did feel involved in the athletic program at Wartburg 
and did well aoademioally, he found the cost prohibitive even with a 
scholarship, He had also decided that the pre-law course was not for 
him, He does not explain why, At the close of his first semester at 
Wartburg, he oame home and enrolled at a community two-year college, 
Academic pressure was off, and he could ta.ke a part-time job, He was 
employed after a brief application interview in a hometown clothing 
store, He loved the work and was eager for the community-college 
semester to end so he could go to work full time, Usually it was more 
than full time, At his own initiative, he spent several nights a week 
deoora ting the store's windows, often from ideas gleaned from reading 
men's magazines. A retired man in the collllluni ty noticed his window-
dressing efforts and gave him many tips, The retired man had returned 
to the small Midwestern city to live after a long career as a decorator 
in downtown Chicago stores. They became friends. 
All his work in the clothing store is a challenge to him. 
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He usually arrives at work early because he likes to work with new 
clothes before the store opens. He enjoys every aspect of the 
businessa selection, buying, merchandising, selling, reordering, and 
window displays. The store owner has told him that he attributes an 
increase in sales to his fine work. He has received pay increases. 
Sometimes he considers going "on the road" in a promotional capacity 
and definitely dreams of owning his own clothing store. 
The relationship of his school preparation for the work that he 
does is not altogether clear to him. His best subject in school was 
English, and he considers that fact to be due to circumstances which 
seem paradoxical to him. He well recalls his preoccupation in sixth 
grade, an anxiety about a seventh-grade English teacher! He had 
heard a great deal about the seventh-grade English teacher in the 
junior high school for which he was destined. The junior high athletes 
had told him she, was "cruel, mean, and all sorts of other terrible 
things." Their constant advice was, "Whatever you do, don't get 
Miss Jefferson."* His own concern upon entering junior high school 
was in his scheduling fate with respect to a certain English teacher. 
He plunged into despair when his registration card turned up with 
"Jefferson" on it. He had no choice but to live out his fate. He 
memorized the long spelling lists Miss Jefferson presented, concentrated 
day and night on the punctuation rules she explained, and never went 
*The name of this teacher has been changed in this account. 
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to bed \U1t1l he had acl.e the last uaace choice 1J:I. the hoaewark 
assipaeat. He Worked haxd to iaproye his b&ndwri ti.Dg and pze.oticecl 
it replarJ.7. Jlisa Jefferson •• aurprisiql;y k1lld to hia, He thought 
he had. aoae .aatural ability in lngllllhr for one thiug he had. two 
auats Who were loa lagllsh teachers, &Ad one had beceae a coullltant 
for Scott, Foreaaan in New York City. He did not .a1.nd Jlisa Je:tfersoa•s 
str1ctaeas, as loag as she did not hit hia with a ruler. •• a atter 
of :tact, he never aa.w her clo that. She praised his work, &ad. tbe oal7 
out-of-ol.aaa co•unioatioa they eyer had •• ill a study ball once •• 
she told hila tu.t abe lalew his Scott, Foreall&ll aunt. He .. too 
:f'ripteaed. to reply eo he jut sailed. Jlisa Je:t:teraon turaed. out to 
'be a dispiaecl bleeaiq. laglish •• -.a7 after aeyeath gracle, &lthoush 
he acrnr leamed. auch a:tter tbat. The tenth-grade teacbera were 
still reviewiag the punctuation rules he had aaatered under Jliss 
Jefferson. low retired., Miss Jefferson coaes into the store to buy 
gifts for her ul.e relatives in other cities. He is glad to help her 
aa she once helpet b1a &Dd e.ea shova her fashions tbat he has 
researched ia aen•a clothing .aa.ga&iJles. He has told her that she was 
"Worth all the other Bagliab teachers he ever bad pat together." She 
oaly aailecl ill repl7 Whell he told her tlaa t. He no longer couiders 
her fear:f'ul1 1a :tact, he thinks of her as a "very gracious lady." He 
th1ak• it is "f'ulua.l' bow one's attitud.es cu chazlce" and. 1a gratehl1 
Miss Jefferson's t•cldng helped h1a all through hip scbool. .._. 1n 
eaaa7 teats wlllea lte "coulcla't tell what the teacher anted.," he al•JB 
got credit for bia s:pelllDg; h&adwritiag, aad flawless punctU&tion. 
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He liked his eleventh-grade English teacher, mostly from the way 
the teacher promoted free discussion and respected everyone's opinion, 
Even at the time, he was aware that the teacher made everyone seem 
important, While Knoll knew that he was an athletic hero and respected 
by other students and the faculty, he often thought other kids "who 
weren't anything in high school" were ignored in classes, Not so in 
the eleventh-grade English class. The teacher constantly sought the 
opinions and reactions of all the students, Knoll recalls that the 
teacher didn't "put me down" when he defended Biff Loman, The only 
thing he remembers leaming in the class was a "formula for reading 
poetry," The teacher stressed how to concentrate on a few key words 
in the poem which would lead to the "hidden meaning" the poet was 
trying to express, He has used the technique in all the poetry he has 
read since then, and it has worked; it was especially helpful in a 
literature course he took at Wartburg. He also thinks the free 
discussions in the class stimulated his speaking and listening 
abilities, He especially appreciated the reciprocity the teacher 
created. 
Listening and observing are of vital importance to him in the 
clothing store, And an appreciation of the customer's mood and attitude 
is especially essential, What the customer says when he walks through 
the door is the key to most of the sales situation which follows. If 
the customer says, "I want to look at a suit" and nothing more, Knoll 
speculates that maybe the customer doesn't really want to buy a suit 
or is buying the suit for an occasion which he really doesn't want to 
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attend or does not feel comfortable in attending, The salesperson 
must accept the reality of the situation, must empathize with the 
customer's mood at all times, and must try to fulfill the customer's 
needs, The most difficult customers are those who make it very clear 
that they want no help and are crisp in conveying that attitude, Any 
overture to assist them in looking at merchandise will probably send 
them out the door. The only recourse the salesperson has is to stand 
by helplessly, to ignore them, in a sense defying the definition of 
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a salesperson. He must ll8.it for the customers' moods to change, if 
they will. Discipline and patience are necessary. 
He considers many people not to be good listeners. Often people 
do not say what they mean; to facilitate coamunication, people simply 
have to become better listeners. 'lbey must "listen" to what another 
person is not saying as well as what he is saying. This approach is 
vital in a salesperson. Sometimes the wants or needs of a customer 
seem to change from minute to minute. 
Observing is another vi tal skill to the salesperson. A kind of 
stereotyping is actually helpful in ascertaining needs. When a 
customer walks through the door, Knoll notices what that customer is 
wearing, how he is wearing it, the extent of carefulness apparent in 
his dress, and the age of the person. Usually the clothing interests 
of the person will follow the image he projects. Always important in 
his sales work are the communication skills of observing and listening. 
Speaking helps too. The speech course he took in high school has been 
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helpful in his adult life. The kinds of speeches taught have not been 
as significant as the ease in speaking he developed, an ease he must 
maintain even in small talk and the friendly sounds the salesperson 
makes as he hopes to say the right thing to each customer. Now more 
women come into the store than they did two years ago. Men's clothes 
have become much more colorful than they previously were, and women 
consequently like to shop for men. A comment Knoll hears constantly 
is, "Men's fashions have become much more exciting than women's 
clothes. Why don't we get these kinds of things?" They appreciate 
the fact that he has observed or can estimate what sizes their husbands 
wear. 
His job does not require him to read very much; in fact, except 
for men's fashion magazines and an occasional book a clothing company 
sends out, he does not read "on the job" at all. He does think he 
learned more about people in reading literature during school days than 
he did in a sociology class, but he nevertheless regards the information 
as "second-hand knowledge" and feels he has learned much more about 
people from the constant daily contact w1 th customers in the store. 
He never writes anything except occasional short notes to a manufacturer 
penned at the bottom of an order. He feels that window-dressing is a 
kind of composition, designed to create an effect upon an audience, 
much as a piece of wr1 ting is designed to do. The window must capture 
the interest of the passerby; it must sustain his interest and create 
some memorable effect on him. Tone is important, just as consistency 
in word choice is important in writing. A beer stein is placed beside 
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a sporty outfit1 wine glasses are arranged around a conservative, 
expensive suit. Beer is the "louder" liquor just as the bold-plaid 
sport coat is more casual and appropriate for more frolicking 
situations. Many non-clothing objects are used to create interest. 
Statues of Laurel and Hardy, revived humorists now considered "in," 
are placed near high-fashion clothes. A walnut clock with great 
character may flank a $175 suit, a "gentleman's" garment. The 
creativity of the composition lies in selecting objects that are 
symbols of different tastes in life appropriate to different tastes 
in clothing for different types of men or at least different occasions. 
Yet the entire window must be pleasing as a total entity; colors must 
not clash nor can there be a quarrel between objects. Each place in 
the window at which the passerby looks must be an interest spot of 
its own but must coordinate with the window as a whole. He compares 
it to paragraphs in a composition. There must even be a transitionary 
line from interest cluster to interest cluster, much like transitions 
between paragraphs. But Knoll finds window composition much more 
interesting than writing. 
His life's plans center on owning a clothing store. Working and 
living are one for him. He has found what he likes. He has changed 
his attitudes about athletics, even though he considers athletics 
to have been a very positive force in his life. While he belongs to 
a businessman's Quarterback Club which meets weekly to discuss sports, 
he knows now that "the world does not owe an athlete a living." Today 
he thinks Biff Loman "a little too gung-ho" about sports in general, 
------------------------
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He has eliminated the thought of becoming a lawyer from his life. All 
in all, he looks baok on his school days with appreciation, especially 
appreciation for Miss Jefferson. Because of her, "my language is good, 
and I can speak anywhere." He can't imagine not being employed, can't 
understand why young people his age wa.nt to bum around the country 
hitchhiking the highways. He likes to travel in style when he can 
afford to travel. He attributes his consistent clarification of values 
to his parents. "It may sound comy," he insists, "but I really love 
my mother and father." 
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Delores Winter 
Delores Winter aakes a living by spealdng, but she is not a 
"public speaker" as such. An office u.nager in a cabinet coapa.ny, 
she does auch of her 110rk by telephone to dealers and custoaers in 
a fiye..state area. Most of the hundreds of people with whoa she deals 
on a regular basis she has never seena in fact, she has only seen 
two of hli.Ddrecls. Su does feel that she knon u.ny of these people 
personally although 1n reaJ.i ty she does not. She has created faces 
to aatch the IIBDY f&llil1ar voices she knows. 
Supreaely iaporta.Dt to Mrs. Winter aaong the coaaunication skills 
are speaking and listening, since auob of the daily progress of the 
coapany for which she works depeAds upon her ability to coaaunicate 
b,y telephone. Usually a conversation will 1nvol¥e a four-digit 
aaount of aoaey, and she aust be able to generate respect in that 
conyeraation. 
A higb school graduate with no college tra1n1Dg, she attended 
a sJiall Iowa school systea all twelve years. The higb school offered 
one Engllsh course per grade level. Much of the content of that 
course 118.8 a study of usage, phrasing, graaaar, and soae literature. 
She recalls very little experience in writing, but subsidiary skills 
in graaaar, spelling, and punctuation were ta.ugbt aggressively. She 
. 
feels her experience in B.ngllsh classes was invaluable. The reason 
tbat they have been so beneficial is that her ability to speak in 
staDdard illgl1sh, with good enunciation and perceptive listening, bas 
enabled her to operate far above her "social class" with respect to 
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spea.ld.ng and. to holdi.Jlg a poai tioa which pays far aore than high 
school gradua tea ulce--actually oo•enaura. te to tbe salaries of MAY 
college graduates, She Works long aoura, typically ten-hour clays, and 
often does accouati.ng for the coapa.ny during evening hours. Her ''best" 
subjects in school were English and metbematica, aad ahe uses both 
every day in her area of eaplo,.ent. She took no courses 1n speech as 
such, 'but there n.a a ooasiderable aao1111t of speech taught in her 
&ngliah courses. Stress on oral reading w1 tl:l accw:a te prontUJ.cia tion 
and adequ.te projection was couon. She bad no courses in joumalisa 
either, bu.t she regularly wr1 tes press releaaes for political and 
service gro11pe. Her releases an rarely ed1 ted by a daily newspaper. 
A pr1n.te study of aeEpa.per atones as responsible for her leara1ng 
to do "neW8paper writing," She read aany newa stories "very carefully," 
obeeniAg how they stressed certain po1nta aad. how ther attributed. 
stateaents &lld CJ.UOtationa. Her first press rel-.ses received ainor 
ed.1t1Bg, bat she 1-.rs:aed fro• that, too. "The key is to get the 
•pbasis where tAe writer ll&llts it," she sap, and "to read the story 
a few t1aes alowl to see if it crea.tea the publ.ic-relatiou effect the 
wr1 ter seeks." Pe:m&ps w1 thout reallz!Jlg it, Mrs. Vater• s procedure 
1n writing nen stories closely resMbles that used by reporters who 
are soaet1aes described as •chattering like monkeys oYer their 
typewriters.• Al•JB her flawless uaage, stroag syntactical structure, 
sad "perfect" punctuation serve her well. It •• seve:r:al dozeD. 
stories ago that oae as edited. She recalls taat as a high school 
at•d.ent she ofte doubtecl the iaport&llce of where a coaaa was placed 
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and sometimes thought the teacher had an exaggerated notion of its 
importance, Her attitudes have changed considerably, She considers 
her skill in language her greatest asset in her development as a 
person, It has been a consistent door-opener and has kept the "doors" 
open, She has never been laid off in twenty-five years although many 
people she worked with have been, She attributes all her skill in 
language to high school English courses, She is less enthusiastic 
a bout her study of literature, a.l though a. recent Donald Ka.ul column 
which compared a political si tua.tion to the story of Hulet interested 
her, She could remember Hamlet from her high school English course, 
She has had two other jobs in her a.dul t years, one in a bank, 
where she used mostly math skills, A second was with an IBM company, 
and reading skills were important there, "A person has to be able 
to read directions carefully before tangling with those computers," 
She feels observing and listening skills are very much lacking 
in society, She has known many people, even politicians, who were 
accomplished speakers but poor listeners, They never seem to grasp 
the idea tha.t something like an "equal proportion between speaking 
and listening is probably about right," For her in her present 
employment, listening is every bit as important as speaking, In the 
cabinet business, listening for the mood or stress of the person on 
the other end of the wire is often a.s important a.s comprehending his 
or her verbal message, 
She thinks schools should place much more stress on writing, Many 
people she knows seem handicapped in writing skills, and many have 
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asked her to ghost-write for them, Once she was involved in a 
letter-writing campaign to a Congressman about postal rates. She 
was shocked that she had to write most of the letters for the group, 
even for people who had attended college, Generally she is reluctant 
to dell ver advice regarding the study of the language Arts, reluctant 
to project advice toward people who are college-educated, She does 
think students who watch television at the expense of reading or other 
activities suffer in language-oriented work in school. Her judgment 
is derived from observing her two daughters. The reading daughter is 
by far the better student of the two, and only recently has the one 
who watches television regularly developed any interest in school work. 
Mrs. Winter has tried to explain to this daughter that a story in a 
book is very much like a story on television in structure and plot, 
but she doesn't feel the daughter grasped that concept until she 
reached the intermediate grades, 
Mrs. Winter's educational needs and experiences seem complementary. 
She speaks warmly of school experiences and regularly attributes 
success in work and life to school activities "that come back" to her. 
There is a coherency in her life that makes the two mutually supportive. 
For her, the study of English has been socially advantageous. Her 
clear projection of language in both speaking and writing is usually 
associated with a percentage of those who have attended college. Until 
she makes it clear that she did not attend college, a listener tends to 
assume that she has done so. More important, her language skills bring 
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to her a respect that has been econollically advantageous in on-the-job 
circWIStances as well as enabling her to be an influencing force in 
the Midwestern society in which she lives. Like Willy Brandt, a 110re 
faaous person of poll tical interests, one "seeks influence in a 
deaocratic state ill order to accoaplish soaething reasonable." That 
attitude seeu to apply also to Delores Winter. 
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Viva. DeGrado 
Forty-s&Ye.n y•ra old, ViY& DeGrado has worked tor tbe saae 
ll&llu:f'acturing ooapa.nf for thirty-two years. She quit school after her 
seventh-grade yu.r and toda7 ranks at the top of her coapany 1A 
sel11or1 t:r. The coapany akes any kinds of gauges which are used 1n 
aeaauring pressure or vacuua 1n 1D.dustr1al enterprises. It is the 
fourth largest page ooapany 1D. the world. Mrs. DeGrado considers 
herself a specialist ill puges, a f1elcl which has "very few 110ae.n 
as autbor1ties." She tb1Dka of s;peci&list as a title that suggests 
bragg1J1g 'bu.t at the aaae tille aaya, "By God, after thirty-two yM.rS, 
there 1a't ncb aore to learn about puges." Tae coapa.DJ classifies 
her as a aster 1natruaut u.ker. 
She is presid.•t of the looa.l llllioll which she helped. organise 
aad the labor .negotiator for the eapl.oyeea of her ooapa.n;y, an actin ty 
which affects the fi Ye hund.red faa1lies she repreae.nts at the ba.rpi.Jlillg 
table, She likes to th1Ak of herself as a negotiator both for the 
coapa.n;y and tile workers, because "if it's &R honest contract, it baa 
to be for the good. of both." Tae ooapa.Ry is 1D. large part the people 
who work for it. She 1a certai.Jl the coapu:r at tiaea woulcla' t agree 
that &he is negotiating for the coapu.J as vella in fact, she 
la.ligb,llg].:r aaya that she's been told qllite blURtly that abe is not 
too auch for the -..ageaent position ill aegot1at1oRs. She baa bee 
actiYe for years 1n the CAP Coucil, defined as the political branch 
of the unioa which spelled out aeana Co-un1 ty Action Prograa. Tbe 
CAP Council pulled. out of the AFL-CIO 11&1nly because the ooURcil 
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aeabers felt the national organizations were not as active in politics 
as they thought they should be. "Politics actually are our bread and 
butter. One stroke of a pen can wipe out anything that we get in a 
contract. Therefore, we have to protect ourselves by being active 
in politics," she explains • 
Politics has created another dillension of living for her. She 
is assigned as the hostess for Leo.uazd Woodcock, president of the 
inte:r:natio.nal union, whenever he comes to Iowa.. She has aet Ted 
Kennedy several tiaes, and a Jefferson-Jackson appearance by Kennedy 
in Iowa is just aaother conversation 1f1 th h1lll for her. She aainta.ins 
a low profile at such events because "soaetilles it's a hellava lot 
aore entertaining to stand back and 11atch other people make fools of 
theaselves for a change." 
She picked up a high-school equivalency diploma after a 
twenty-year interruption in her education. The test was easy. Too 
easy. So she took courses at night for four or five years. She hasn't 
received the second diploma because she thought most of the courses she 
took were "a little too stupid" to waste 110re time on them. She got 
A's in the English courses but considers them a joke. "I can't spell; 
I spell cat with a !f• I never punctuate anything except for periods 
and question aarks, and sometimes they're in the wrong place. I got 
A's because one of the teachers was soared to death of me. Shit, he 
wasn't going to take a chance of debating with me. He was anti-union 
and after he lost the first argument about that he dropped that subject 
in a hurry." She was disgusted with that teacher, four Winters of 
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cold nights--"and it got a hellava lot colder in that classroom 
sometimes," She felt she had to go every time to defend some of the 
men who were attending the class, The teacher "talked down to them 
so terriblT'J he knew they had to be in that class to get their 
diplomas; if they didn't, they would lose their jobs, Certain 
factories--why she doesn't know--insist that their employees have a 
high school diploma, She can't figure out why, "By God, you don't 
have to have a high school education to pull the arm of a drill press. 
I think you could take kids from Woodward [an Iowa hospital for the 
mentally reta.:rdei/ and teach them that. But the companies say you 
have to have it." The "students" didn't dare fail so they never 
disagreed with the teacher, never set him straight, and just let him 
degrade them night after night. She felt secure with seniority on 
her job and didn't care whether she failed. or not. She had a secretary 
at the CAP Council who would punctuate and correct spelling on anything 
she needed. to write that was important, although she never "cheated." 
by having the secretary punctuate any of her school assignments. She 
didn't feel that would be fair. She just turned in her assignments 
the way they were and she got A's. "It was the stupidest thing. We 
all laughed about it." Now when she writes for publication, she and 
the union secretary "just howl" over her spelling and sentence 
constructions. "We're good friends, and I tell her not to make fun 
of those misspelled words. I got A's in English! It's a sad joke 
really; I wasted. four years in night courses." She thought that some 
of the people in the course were quite intelligent in their own fields, 
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"They weren't educated, but they were not dumb. Every time I took the 
teacher down a notch or two the whole class enjoyed every minute of 
it," Nothing she studied ms of any benefit to her, she feels; and 
particularly ridiculous was requiring adults to read Shakespeare. She 
does like to read on her own and tends to lose herself in books as a 
way of getting away from the union, the company, and people in general. 
Michener and Cather are her favorite writers, and she also likes to 
read magazines• Playboy and Ammunition, the latter a union magazine 
which provides concise articles on how senators have voted, the progress 
of national health programs, and other information she needs when it 
comes time to serve on the Negotiations Board. 
But requiring adults who quit school in seventh or eighth grade 
and "who haven't read anything but Ann lAnders or the headlines of a 
newspaper" to read Shakespeare aloud was another matter. She was 
surprised that many of the adult students could explain what passages 
meant or were about, but they simply could not read them aloud in any 
successful way. She is certain that most English teachers can't read 
Shakespeare very well eitherr if they could, they would be acting out 
Shakespeare on a stage somewhere, One passage she recalls was from 
Macbeth, the one she insists she ca.nnot quote right. "I can't read 
Macbeth, let alone quote it--but anyway it was about this woman whose 
lover was getting cold feet and didn't want to kill the king and she 
was saying for God to take the milk from her breasts and tear something 
from her womb." The teacher asked her to explain it. She said that 
JJ 
it sounded like a hysterectomy, and the whole class roared, The 
teacher never asked her to explain any aore Shakespeare, "Men and woaen 
of this age who go back to high school need to learn how to write and 
punctuate a. simple business letter, A night or two of Shakespeare 
Dlight be all right, but I can't see people in a factory quoting 
Shakespeare to one another." 
The couunications skill she sees most lacking is listening, and 
observing is a close second, Speaking is of vi tal iaportance to 
people who negotiate or have needs along these lines, but day-to-day 
factory life requires listening, skilled listening. People have to 
be able to hear instructions and comprehend thea. When a foreman 
says, "'You pull the handle down here, and you push this stuff up 
against here,' you have to be able to remember," Once the foreman 
walks away, the listener is in that world by himself, and if he 
hasn't listened to the instructions, he is lost. "It's a hellava 
feeling to have a two-ton Jll&chine in front of you and not have 
caught all those instructions. It's your baby with all that money 
tied up if you do the wrong thing," observing is also important, 
very important. Too often the physical-labor instructor knows the 
job so well that he or she forgets to give all the directions. He 
DAY forget to say, "OK, you get these chips out of here, in back of 
this here, before you push it up against the back. If you haven't 
observed the foreman brushing those chips out of behind there and 
then pushing it up against the back, you are going to have something 
~~aybe a hundred-thousandth of an inch off, but in a gauge that's an 
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iaportant hundred-thousandths soaetiaes," 
Body language is of high importance in negotiations sessions. 
She and a company official have been negotiating for years, and they 
know and spar With each other constantly. She can tell from his 
facial expressions and bodily mannerisms what kind of attitude she 
should take. "If he coaes 1n and pulls his pants up just right, I 
know I'n got hia that day. There's just soaething about the way he 
tugs on his p&J'lts on a bad day that aakes ae think I can trick h1a 
soaewhere 1n that day." The aannerisa usually occurs upon his entering 
the rooa. "If he takes &hold of his belt and gives his :pants a jerk, 
that's a good day for our side." She thinks he also watches signals 
about her. "He kno1fB that I never use the NOrd strike unless I aean 
it. He watches for all sorts of signs that that word llight be coaing." 
Just this past suaaer she nesotiated for a cost-of-living increase. 
She thought the workers absolutely had to have it for survival. But 
neither the Workers nor the compa.ny could afford a strike. Orders 
were piUng up every day. Supreae diplou.cy was necessary. "I bad 
to coavince the coapa.ny official that the cost-of-living issue 11as of 
such iaportance that I Would take ay people out on th& t one issue--and 
only that issue--but t.ba.t we didn't want to strike and that striking 
would not be a vindictive kind of th1D.g." Emotional stability, a kind 
of steell.ng, is of great iaportance. "For four weeks we batted this 
issue back and forth. Every night until llidnight we would work to 
get everything straightened out, but there was no progress on the 
cost-of-living subject. I just told b1a I was daaned tired of arguing 
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it. I never threaten strike unless there is no other way, And I 
didn't threaten strike until the last day." The workers got the 
cost-of-living increase, She does consider the company official an 
honest man, not as compassionate as he should be but perhaps as 
compassionate as he dare be, She has no regard for people who will lie 
to one another across the ba.r~ining table. "If you don't have trust, 
you have nothing in a negotiations session," She insists that the 
word strike must mean strike. When the word is uttered, the opponent 
must know that workers will be going out the door at a designated time 
if he doesn't respond, She is proud to say that she has never lied 
across the negotiating table and has never been actually lied to, 
Words are another matter. "Words, oh, he is an expert with words. 
And he will make me think he said something. And I' 11 say he said 
such-and-such, and he will say, 'No, Viva, what I said was ••• ' and 
he's got me again, But to actually lie to each other, we do not," 
She thinks all companies would be much better off if they could 
establish real trust, 
"Negotiations is an education I couldn't buy. You can't buy 
that out of a book, It's intense communication; my vocabulary has 
increased greatly; you learn to listen and to evaluate yourself as 
a human being. You have five hundred people whose lives are laying on 
your shoulders and what you sign your name to on that paper affects 
their lives." She says she has learned to control herself to the 
point where she does not go off an "emotional deep end," Stability 
is all important. She must always think of the five hundred, not 
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herself. Frequently huge benefits for people in seniority spots 
like herself will be offered, and they are "damned tempting." But 
the one thing a negotiator must always remember is that he is not 
negotiating for himself. That's where an emotional steeling takes 
place. She can almost understand "Nixon's crookedness" when it comes 
to barsaining for herself. But the negotiator must not fall into that 
kind of thinking. 
While her high school night courses were "worse than nothing," 
she does express great gratitude toward her seventh-grade English 
course and considers it one of the most fortunate experiences of her 
life. What made it fortunate was its building of her self-confidence. 
"I had the biggest inferiority complex you ever saw when I went into 
seventh grade. lie were an extremely poor family; we were Salvation 
Army; we were all the wrong things that children in those days ever 
were. Today it's considered posh to be poor, or at least we middle 
class people like to think that way, but we're full of shit. Any time 
you're poor, it's not posh." She had a widowed mother whom she seldom 
saw because of the mother's hours of working; and by the time she 
arrived in seventh grade, she felt worse than inferior, closer to 
"completely worthless." She claims that if one has been reared with 
a worthless feeling, there is "no way in Hell you can ever raise your 
own self up without help." The seventh-grade teacher was young and 
"gorgeous." The teacher put her in the back of the room and said, "I 
always put people in the back of the room that I know I can trust." 
She realizes now that the teacher was employing "strict psychology," 
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but at the time she was overwhelmed by the compliment and tried hard 
to live up to it. On another occasion, she was at a school picnic--
off in a corner because she really didn't want to be at the picnic and 
was feeling sorry for herself for attending. One of the other students 
told her that the teacher had said she was one of the wittiest students 
she had ever seen. "Therefore I proceeded to demonstrate that I was 
witty, and I'm sure I made a complete ass out of myself all day long; 
but if she thought I was witty, I was going to be witty." School got 
much more interesting after that. "I was beginning to make progress--
even in looking things up in a dictionary--when I had to go to work the 
summer after seventh grade." In later years a tutor she hired to help 
her with spelling gave up on her. The tutor told her she was getting 
along beautifully in life and there was no need for her to develop 
frustration over her spelling. "After all, I had a secretary to help 
me if I wanted to write a. book or something." 
Mrs. DeGrado feels that far more listening skills should be 
stressed in Language Arts programs. Too often listening skills are 
taught by having the students listen to a. record or tape, both 
impersonal. "Students should be taught to listen to one another," 
perhaps exercises where a student listens to another student and 
then checks with a. tape recorder to see how closely he or she can 
come to repeating the speaker's message. Many factory people hear 
'Nha.t they want other people to say, not what they are saying. Another 
stress needed is employment-seeking possibilities. She desert bes 
people who seek employment in factories as often belligerent and curt, 
-------------------------- ------
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always because of a defensive attitude toward life. Their way of 
appearing coapetent is to appear belligerent. It's a ridiculous 
approach. "They need to leam how to aake the prospective eaployer 
coafortable, to acquire soae kind of eapa.thy for the eaployer." 
Liberated all her life, Mrs. DeGrado does approve of equal pa.y 
for equal work, long guaranteed by the unions. "Otherwise I've 
done about every daan thing I ever wanted to do." Her husband and she 
both have what she oalls good jobs, eaplo;yllent circwastances which 
constllle auch of their lives. "He's European and looks at things very 
differently." For exaaple, he considers politics a persoD&l subject 
and, Wltil five years ago, she didn't really know what his political 
leanings wre. Vhile she attended state political dinners, he didn't 
aention the subject. As a negotiator, she does not consider herself 
either a woaan or a person, she considers herself a negotiator, a being 
apart fro• either one. She looks upon arbitration cases as exciting• 
she aust prepare a speech for the professional arbitrator and "everythiag 
stands or falls on that person's decision." Arbitration is lased 
on techJaicalities. Soon she will be involved in such a dispute. She 
:£eels "her people" have been "laDguaged out of'' (not cheated) a 
seven-cent-an-hour raise. The entire case Will involve interpretation 
of that language, obviously different on the part of the coapany froa 
'Nbat the Workers uaderstood it would 'be. In addition to the speech 
presentation, she aust su'bl1 t a wr1 tten 'brief of her side of the dispute. 
The coapa.ny official Will follow the aaae procedure. The arbitrator Will 
. 
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decide. Everything must be prepared to affect this one-man audience, 
very much like a judge in a courtroom. He will be a good listener, 
although she considers most people poor listeners. 
"People don't even listen to their spouses." She thinks that 
"what is wrong with the world" is that people are not listening to 
one another, the government is not listening to the people, the 
leadership in unions isn't listening to the workers, and the workers 
aren't listening to their leaders. Another thing that concerns her is 
the demeanor of factory people around the formally educated. Among 
themselves, conversations often are on quite a standard level of 
English, with use of three-syllable words accurately and with impact. 
When a person known to be educated appears on the scene, such as a 
C()mpany manager, workers drop to this-here's and that-there's, She 
thinks it is hard to understand why factory people do this, Is it 
because they subconsciously think that educated people expect them to 
talk in the usages of non-standard English? She thinks it is difficult 
to conclude that they shift to another level of usage to be more 
comfortable; if they did, it would seem logical that they would speak 
this way among themselves, Is it somehow to shut the educated person 
out of the discussion, to foster a wall between them, a tacit request 
for the educated person to come into their "language" if he wishes to 
communicate? She cannot say, She admits to being frequently puzzled by 
this behavior in her co-workers, 
One of her seven brothers and sisters made it through college, 
with the help of the Salvation Army, An Iowa teacher for many years 
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both in high school and college, the brother has returned to the Salvation 
Army to do ghetto work in Chicago. One of that brother's sons was a 
National Merit finalist and had "almost all his college paid for," but 
he dropped out in his second year of medicine, his sixth year of 
college. She's not quite certain why her nephew dropped out of 
medical school. He made top grades and didn't have to go to work. He 
got "scholarship on top of scholarship." She thinks it may be that 
"he's so bright that he just gets bored with everything." 
